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Presenter
Presentation Notes
This is the fourth video in a series about the Early Warning Intervention and Monitoring System process known as EWIMS).  The video series was created collaboratively by the Great Lakes Comprehensive Center and the Michigan Department of Education and is based on the original work of the National High School Center. 
 
There is a video for each of the seven steps in the EWIMS process. This video focuses on Step 3. All of the videos parallel the information in the EWIMS Implementation Guide. 


Seven-Step EWIMS Process
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Presenter
Presentation Notes
EWIMS is a seven-step, data-driven, decision-making process that helps educators identify, match, and monitor students who show symptoms/signs of risk for dropping out of high school. 
 
The main objective of this video is a deep understanding of Step 3 in the EWIMS process: Review Early Warning Data. 
 
For schools piloting the Michigan Early Warning System data hub tool, we note throughout this video where the tool comes into play.


EWIMS Step 3: Review Early Warning Data
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Presenter
Presentation Notes
This video discusses the what of reviewing data and the how of reviewing data, along with preparing for Step 4. 
 
At the end of the video, we provide guiding questions and tips to help you adapt the process to your setting. 


EWIMS Step 3: Reviewing Data

Review data on flagged students.

Explore patterns in student-level
and school-level data.

Identify data or information needed

to answer additional questions.
Review
early
warning
data
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Presenter
Presentation Notes
Step 3 focuses on an initial and brief review of early warning data to identify which flagged students the EWIMS team will discuss. Team members begin by reviewing the data on students flagged for attendance, behavior, and/or course performance. If this process identifies more flagged students to discuss than meeting time will allow, the team prioritizes student needs and selects students who will be discussed first. 
 
In Step 3 the team uses a “low-inference lens” which means looking to see what jumps out and what patterns are observed. In other words, what do the data actually say (rather than what do team members think the data are telling them)? By exploring both school-level and student-level patterns, the team can see individual and common needs among students, as well as trends. 


EWIMS Step 3: Why Is This Step Important?

Break down data into manageable
pieces.

|dentify students who show
symptoms of risk.

Review
early
warning
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Presenter
Presentation Notes
Step 3 helps EWIMS teams to break down their data into manageable pieces that can be sorted, organized, and prioritized so that the team can take action. Arranging the data in manageable ways allows team members to identify students who show symptoms of risk. 


EWIMS Step 3: Why Is This Step Important?

Avoid trying to solve the wrong
problem.

Look for patterns, generate
questions, and identify additional
information needed.

Re"if“’ Provide information relevant for
early )
warning resource allocation.

data
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Presenter
Presentation Notes
Remember that indicators (or red flags) help the team to notice a problem; the indicators themselves are not the actual problem. In Step 3, teams are discouraged from jumping to conclusions or trying to solve the wrong problem. 
 
For example, let’s say the team notices a ninth grader who is failing math in the second quarter. Rushing to enroll the student in an afterschool tutoring program assumes that all students with failing grades respond to tutoring, and that this student does not comprehend the course content. In fact, we know there are many reasons for a student to fail math. Maybe the student’s disengagement is due to boredom because he or she is advanced in math. To that end, immediately assigning tutoring probably doesn’t have a high chance for success. 
 
Instead the team should look for patterns and generate questions, like “What was the student’s math grade last quarter?” The teams also looks for patterns at grade level. For example, if the team found that many other students are failing the same math course, this would suggest the need for a different type of intervention, perhaps with the classroom teacher. So, in Step 3, the team stays in low-inference mode and allows the data to tell the story. Instead of guessing or assuming, the team generates questions and identifies additional information they would like to have before assigning an intervention. 
 
Step 3 can produce information that is relevant for resource allocation. Reviewing actual student needs at the school level can provide valuable details to inform the allocation of student support and dropout-prevention resources. This can help to distribute interventions more equitably.


Guiding Questions

Which students are flagged as
being at risk? For which
indicators are they flagged?

What are the most prevalent
indicators among students

who are flagged as being at
risk?

Are there patterns among
students who are flagged for a
particular indicator?
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Presenter
Presentation Notes
Now that you understand the importance of reviewing early warning data, how do you go about it? Here are some helpful guiding questions from the EWIMS Implementation Guide: 
 
Which students are flagged as being at risk? For which indicators are they flagged?
What are the most prevalent indicators among students who are flagged as being at risk?
Are there patterns among students who are flagged for a particular indicator?



Exploring Patterns Among Students Flagged
for a Particular Indicator of Risk

Were students who are being flagged in high school flagged for
the same indicator in earlier grades?

Are students who are flagged for attendance also flagged for
course performance?

Are some students flagged because of absences only? Poor course
performance only?

Are students who are flagged for risk early in the school year still
flagged later in the year? Are they flagged for the same indicators?

Are there demographic patterns among students who are flagged
or not flagged (e.g., disability status, disadvantaged status, English
language learner status)?
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Presenter
Presentation Notes
Let’s take a closer look at that last question: Are there patterns among students who are flagged for a particular indicator of risk? It’s a good idea to unpack this using these additional questions, which can help to identify patterns. 
 
Were students who are being flagged in high school flagged for the same indicator in earlier grades?
Are students who are flagged for attendance also flagged for course performance? 
Are some students flagged because of absences only? Poor course performance only?
Are students who are flagged for risk early in the school year still flagged later in the year? Are they flagged for the same indicators?
Are there demographic patterns among students who are flagged or not flagged (for example disability status, disadvantaged status, English language learner status)? 



Designations and Demographic Factors Alone
Not Predictive of Success

They may provide helpful
clues, but on their own
they are not predictive of

- S

student success.
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Presenter
Presentation Notes
It is important to remember that designations and demographic factors may provide helpful clues in some cases, but on their own, they are not predictive of a student’s success. 
 
Although a special education code or a demographic category may impact a student’s trajectory, the code or category is not itself an early warning indicator. For example, free or reduced-price lunch status should not automatically be assumed to indicate risk. 


* Student information and
performance data in a usable
format

* Student-level and school-level
data reports to download
and/or view

* To convene the EWIMS team
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Presenter
Presentation Notes
In order to hold an effective meeting where early warning data are reviewed, you need three things. First, you need student information and performance data in a usable format. Data can be input by someone at the school or district in advance of the meeting or at regularly scheduled times. 
 
Second, you need student-level and school-level data reports to download and/or view. If your district uses the Michigan Data Hub early warning data tool, you can use the dashboard view. 
 
And third, you need to convene the EWIMS team. In the Step 1 video, we discussed getting the right people to the table. It’s also important to hold EWIMS meeting time sacred to ensure consistency and accomplish the team’s goals. 


Michigan Data Hub Early Warning Data Tool

Individual Student Dashboard: Displays each student’s
attendance, behavior, and course performance data. Used for
reviewing a student’s situation.

Student-Level Dashboard: Displays names of which students show
symptoms of risk.

School-Level Dashboard: Displays data for a school. Helps to
identify patterns of risk across a school.
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Presenter
Presentation Notes
There are three types of dashboard views in the Michigan early warning data tool: the individual student dashboard, student-level dashboard, and school-level dashboard. 
 
How do you know which dashboard to use? Depending on the time of year, the data available, and the step you are working on in the EWIMS seven-step process, each dashboard view can serve a different purpose. 
 
The individual student dashboard displays each student’s attendance, behavior, and course performance data, color coded with red flags where appropriate. This view is useful when reviewing an individual student’s situation. 
The student-level dashboard displays names indicating which students show a particular indicator. This view helps EWIMS teams to identify which students show which symptoms of risk. 
The school-level dashboard, which displays data for a given school, helps EWIMS teams to identify emergent patterns of risk across a school, for groups of students. Educators can review these data as they consider the allocation of student support and dropout-prevention resources. 
If your district has not elected to access the EWS Data Hub tool, you may want to experiment with the functions in your Student Information System to see if you can pull your data into easy-to-understand summaries or reports. 



Michigan Data Hub Early Warning Data Tool
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Presenter
Presentation Notes
The Michigan Data Hub early warning data tool, which yields a great deal of information, is designed for viewing both student-level and school-level trends over time. Here is an example of what the teacher view looks like – Ms. Bazan’s students are listed on the left hand side, and each students’ data is listed to the right. Indicators are marked in the corresponding columns. The color red flags any indicator that is below the threshold . 

The tool’s dashboard screens provide multiple ways to examine student- and school-level information. The screens allow teams to review summary data about the number and percentage of students in a school who have a flag, as well as summary data about students who are flagged for specific indicators. Flagged student information can be found by navigating to the school level and choosing the Early Warning System tab. 



Implementation Suggestions

Stick to the data. \What are
you noticing? What are you
wondering? What additional
data do we have? What data
do we need?

Send a list of flagged students
to the team to review before
the team meeting.

Assign team members
responsibility for gathering
additional data between
meetings.
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Presenter
Presentation Notes
When reviewing early warning data in Step 3, it is important to stick to the data. One way to do this is to use a protocol, such as asking each team member, “What are you noticing?” This encourages team members to focus on low-inference observations. Then you can ask, “What are you wondering?” The wonderings will help prepare the team to seek out additional data that will be helpful in Step 4 as the team explores underlying causes for a student showing symptoms of being at risk. 
 
It’s a good idea to send a list of flagged students to team members to review before the team meeting. This can maximize meeting time by giving members a chance to think about what they want to say about specific students prior to the meeting. You may also want to ask team members to consider patterns and observations they would like to discuss at the meeting, which can save meeting time. 
 
And finally, assign team members responsibility for gathering additional data about flagged students between meetings. 



Coming Up Next
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Presenter
Presentation Notes
In the next video—for Step 4—we will dive deeper into the data to explore the underlying causes of red flags. In Step 4, the team will address root causes and avoid seeking out interventions that only serve as temporary, stop-gaps-aids. More on that in the next video!



earlywarningsystems@air.org Michigan Data Hub Early Warning
Data Tool:

10 S. Riverside Plaza, Suite 600

Chicago, IL 60606-5500 Support@MIDataHub.org

General information: (312) 288-7600

WWW.air.org Michigan Data Hub

1819 E. Milham Road
Portage, M| 49002
(269) 250-9264
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Presenter
Presentation Notes
On behalf of the Great Lakes Comprehensive Center, the Michigan Department of Education, and the students and families of Michigan, we thank you for your work on these important issues!
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